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Pupil premium strategy statement Laycock Primary 
School 

 

This statement details our school’s use of pupil premium (and recovery premium) funding 

to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 

academic year and the outcomes for disadvantaged pupils last academic year. 

School overview 

Detail Data 

Number of pupils in school  318 

Proportion (%) of pupil premium eligible pupils 47.8% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2022-2024 

(Year 1) 

Date this statement was published September 2022 

Date on which it will be reviewed September 2023 

Statement authorised by Headteacher + SEND & 
Inclusion committee 

Pupil premium lead Fredrick Hall 

Governor / Trustee lead (also DSL link Governor) Sarah Amissah 

Before completing this template, read the Education Endowment Foundation’s 

guidance on using your pupil premium funding effectively and DfE’s using pupil 

premium guidance, which includes the ‘menu of approaches’. It is for school leaders 

to decide what activity to spend their pupil premium (and recovery premium) on, within 

the framework set out by the menu. 

All schools that receive pupil premium (and recovery premium) are required to use 

this template to complete and publish a pupil premium statement on their school 

website by 31 December every academic year. 

If you are starting a new pupil premium strategy plan, use this blank template. If you 

are continuing a strategy plan from last academic year, you may prefer to edit your 

existing statement. 

Before publishing your completed statement, delete the instructions (text in italics) in 

this template, including this text box. 
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Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £253,455.00 

Recovery premium funding allocation this academic year £25,265.347 

Pupil premium (and recovery premium*) funding carried 
forward from previous years (enter £0 if not applicable) 

*Recovery premium received in academic year 2021 to 
2022 can be carried forward to academic year 2022 to 
2023. Recovery premium received in academic year 2022 
to 2023 cannot be carried forward to 2023 to 2024.  

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£278,720.37 
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Part A: Pupil premium strategy plan 

Statement of intent 

The disadvantage context at Laycock Primary  

Over 51.4% of the pupils at Laycock are entitled to Pupil Premium, which is 28.1% 

greater than the national percentage. The remaining pupils are from socio-economic 

backgrounds equivalent to our pupil premium population and consequently face similar 

challenges. Many families at Laycock, with the exception of a very few, are indeed 

economically disadvantaged.  We are a unique school, with a deaf provision of around 

73 children, all of whom have EHCPs. Almost a half of our pupils (49.1%) who have an 

EHC plan or support are also disadvantaged. This is 7.4 % higher than the national 

average of 41.7%. 36.5% of our pupils also come from EAL backgrounds and have 

parents who do not speak English fluently, 16.9% higher than the National average. 

Our intention is that all pupils, regardless of their background or the challenges and 

barriers they face, make good or better progress and achieve well across all curriculum 

subject areas. The focus of our pupil premium strategy is to support disadvantaged pupils 

to achieve that goal, including maintaining progress for those who are already attaining 

at a high standard.  

High quality teaching is the epicentre of our approach, with a focus on areas in which 

disadvantaged pupils require the most support. Based on research from the Education 

Endowment Fund (EEF), this is proven to have the greatest impact on closing the 

attainment gap between disadvantaged and non-disadvantaged children. In the intended 

outcomes detailed below, the implied intention is that the attainment of non-

disadvantaged pupils’ will be sustained and improved alongside progress for their 

disadvantaged peers. 

Our strategy is also integral to wider school plans for education recovery following the 

COVID-19 pandemic, notably in its targeted support through the National Tutoring 

Programme for pupils whose education has been worst affected, including non-

disadvantaged pupils.     

What are the key principles of our strategy plan? 

Our approach will be proactive and reactive to both the common challenges faced by 

disadvantaged children and the individual needs of pupils in our school. Robust 

diagnostic assessment along with evidence-based research, will guide our approach. 

We will: 

● Cultivate a culture of high expectations amongst all staff for all pupils and not 

exacerbate the disadvantages pupils face by having low aspirations for them. 

● Ensure all pupils, including disadvantaged pupils, are consistently and effectively 

challenged as learners. 

● Act early to intervene at the point needs are identified. 
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● Ensure our approaches are whole-school, providing consistency for pupils and that all 

staff take ownership of the outcomes for disadvantaged pupils. 

Challenges 

This details the key challenges to achievement that we have identified among our 

disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Language Skills: Assessments, observations and discussions with pupils, 

parents, staff and external agencies indicate underdeveloped oral language 

skills and vocabulary gaps among many disadvantaged pupils. These are 

evident from EYFS through to Year 6 and are more obvious among our 

disadvantaged pupils.This derives from limited exposure to English, as well as 

weak models of spoken English outside of school. Consequently this impacts 

their ability to participate effectively throughout the primary curriculum. 

2 End of EYFS attainment: Internal data and external assessments in 2022 

indicate that attainment among disadvantaged pupils at the end of EYFS is 

significantly below that of non-disadvantaged pupils. This gap is widest in the 

areas of expressive arts and design (25.6%), physical development (21.8%); 

literacy and maths (which both have a disadvantage gap  of 15.2%). This 

means the disadvantaged children in our current Year 1 cohort have begun to 

access the national curriculum with lower numerical and literacy skills than their 

non-disadvantaged peers. 

3 Year 1 Phonics attainment: Internal assessments, external  data, 

observations, and discussions with pupils indicate that disadvantaged pupils 

generally have greater difficulties with phonics than their peers.The attainment 

gap in phonics in 2022 was 33.3% in favour of our non-disadvantaged pupils. 

This means that the reading development of our disadvantaged pupils is 

negatively impacted from the outset.  

4 Writing: Internal and external assessments at the end of Year 6 in 2022 

indicate that writing  attainment among disadvantaged pupils is significantly 

below that of non-disadvantaged pupils. At the end of year 2, our 

disadvantaged children outperformed their peers at the expected standard in 

writing, but failed to attain at the greater depth standard in writing.  

5 Maths at Greater Depth:Internal and external assessments at the end of KS1 

and 2 in 2022 indicate that attainment at the higher standard in Maths for 

disadvantaged pupils is significantly below that of non-disadvantaged pupils. 

This suggests  that our disadvantaged pupils lack the reasoning and problem 

solving skills to answer more complex questions, which is also related to their 

weaker literacy skills. 

6 Reading at Greater depth in KS2:Internal and external assessments at the 

end of KS2 in 2022 indicate that attainment at the higher standard in Reading 



 

5 

for disadvantaged pupils is significantly below that of non-disadvantaged pupils. 

At the expected standard, disadvantaged pupils in Y6 perform slightly better 

than their non-disadvantaged peers. This indicates that our Y6 disadvantaged 

pupils do not achieve sufficient mastery of the more complex reading domains. 

7. Persistent Absence: Our attendance data over the last year indicates that 

31.7% of disadvantaged pupils have been ‘persistently absent’ compared to 

22.5% of their peers during that period. This is an increase of 12.3% in 2019 

and was compounded by the Covid pandemic. Our assessments and 

observations indicate that absenteeism is negatively impacting disadvantaged 

pupils’ progress. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved oral 

language skills and 

vocabulary among 

disadvantaged 

pupils. 

Assessments and observations indicate significantly improved oral 

language among disadvantaged pupils. This is evident when 

triangulated with other sources of evidence, including engagement in 

lessons, pupil voice, teacher discussion groups, subject deep dives 

and ongoing formative assessment. 

Improved 

attainment for 

disadvantaged 

children at the end 

of EYFS. 

EYFS outcomes in 2022/2023 show that more than 80% of 

disadvantaged children achieved the expected standard in expressive 

arts/design and physical development and more than 70% met the 

required standard in literacy and maths. 

Improved 

attainment in 

phonics among 

disadvantaged 

pupils at the end of 

year 1 

Year 1 phonics outcomes in 2022/2023 show that more than 70% of 

disadvantaged children achieved the expected standard 

Improved writing 

attainment for 

disadvantaged 

pupils at the end of 

KS1 and KS2. 

● KS2 writing outcomes in 2022/2023 show that more than 60% 

of disadvantaged pupils met the expected standard. 

● KS1 writing outcomes in 2022/2023 show that more than 20% 

of disadvantaged pupils achieved the greater depth standard 

in writing.  

Improved 

attainment in maths 

at the higher 

standard for 

disadvantaged 

● KS2 maths outcomes in 2022/2023 show that more than 15% 

of disadvantaged pupils achieved the higher standard. 

● KS1 maths outcomes in 2022/2023 show that more than 20% 

of disadvantaged pupils achieved the higher standard. 
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pupils at the end of 

KS1 and KS2.  

Improved 

attainment in 

reading at the 

higher standard for 

disadvantaged 

pupils at the end of 

KS2.  

KS2 reading outcomes in 2022/2023 show that more than 20% of 

disadvantaged pupils achieved the higher standard. 

To reduce the rate  

of persistent  

absence for all 

pupils, particularly 

our disadvantaged 

pupils. 

Improved and sustained attendance by 2022/2023 demonstrated by: 

● the percentage of all pupils who are persistently absent being 

below 10% and the figure among disadvantaged pupils being no 

more than 3% higher than their peers. 

 

 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium) funding 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Activity Evidence that supports this 
approach 

Challenge number(s) 
addressed 

English Speaking 
Union workshops 

Workshops pupil voice 

Workshop outcomes 

Report/ feedback from ESU 

Follow up work within school from ESU 
workshop 

Use of online tools to further continue 
support from ESU 

1: Language Skills 

Artis workshops for 
Y3-6: focus on 
language and social 
interaction  

Workshops pupil voice  

Workshop outcomes 

Report/ feedback from Artis 

Follow up work within school from 
weekly Artis workshops  

1: Language Skills 

Read Write Inc 
Phonics consultants, 
support and advice 

Team teaching 

Observations and feedback 

Parental workshops 

Teacher CPD 

1: Language Skills 

Local Authority 
consultants in to work 
with EYFS team 

Support in class (children) 

Support teachers CPD 

2: End of EYFS 
attainment 
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Support EYFS leader 

Written reports with actionable next 
steps 

NPQE course for 
EYFS leader 

Support network 

Reading as CPD 

Tasks to complete with team to support 
particular focus for course 

2: End of EYFS 
attainment 

Read Write Inc 
consultancy support 

Team teaching 

Observations and feedback 

Parental workshops 

Teacher CPD 

3: Year 1 Phonics 
attainment 

Floppy’s Phonics CPD Team teaching (internal) 

Observations and feedback 

Parental workshops 

Teacher CPD (internal) 

3: Year 1 Phonics 
attainment 

Staff training Staff meeting schedule 

Internal and external trainers 

Entry assessment 

Exit assessment 

3: Year 1 Phonics 
attainment 

Lexia intervention  Intervention used to support dyslexia 
and/or English struggles 

Entry assessment 

Exit assessment 

Pupil voice 

4: Writing 

Booster clubs  Entry assessment 

Exit assessment 

Pupil voice 

Teacher voice 

4: Writing 

Staff training Staff meeting schedule 

Internal and external trainers 

Entry assessment 

Exit assessment 

4: Writing 

Booster clubs  Entry assessment 

Exit assessment 

Pupil voice 

Teacher voice 

5: Maths at Greater Depth 

Mathletics/ TTRS 
homework and online 
subscriptions 

Entry assessment 

Exit assessment 

Pupil voice 

Online activity and achievements  

5: Maths at Greater Depth 

Staff training Staff meeting schedule 

Internal and external trainers 

Entry assessment 

Exit assessment 

5: Maths at Greater Depth 
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Booster clubs  Entry assessment 

Exit assessment 

Pupil voice 

Teacher voice 

6: Reading at Greater 
depth in KS2 

Staff training Staff meeting schedule 

Internal and external trainers 

Entry assessment 

Exit assessment 

6: Reading at Greater 
depth in KS2 

Register monitor Weekly data looking at groups of pupils 
and trends 

Letters automated according to % 
attending school 

Support for internal monitoring 

7: Persistent Absence 

Pastoral Manager Attendance rewards  

Constant communication to all 
stakeholders 

Planning and responding to Register 
Monitor data and alerts  

7: Persistent Absence 

Targeted academic support (for example, tutoring, one-to-one support, 
structured interventions)  

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Engaging with the 

National Tutoring 

Programme to provide 

small group tuition for 

pupils whose 

education has been 

most impacted by the 

pandemic. The 

majority of the pupils 

who receive tutoring 

are disadvantaged, 

including those who 

are high attainers. 

(£23,538) 

Tuition targeted at specific needs and 

knowledge gaps can be an effective 

method to support low attaining pupils or 

those falling behind, both one-to-one: One 

to one tuition | EEF 

(educationendowmentfoundation.org.uk)  

And in small groups: Small group tuition | 

Toolkit Strand | Education Endowment 

Foundation | EEF 

1,4, 5 and 6 

Phase Leader in 

Years 5 and 6, 

facilitating targeted 

teaching in Reading, 

Maths and Writing 

 

This enables better quality and quantity of 

feedback, which research demonstrates 

has a significant impact on pupil outcomes. 

 

4, 5 and 6 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
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Allocated time for  

selected year 1 and 2 

teachers to provide 

additional phonics 

sessions and 

interventions to boost 

children’s reading skills 

in years 1-3 

Research demonstrates that phonics has 

a strong impact on pupil outcomes. Strong 

reading skills enable pupils to access all 

areas of the curriculum.  

 

1, 2 and 3 

Additional  teacher in 

year 1 to provide 

targeted teaching in 

Reading, Writing and 

Maths  

This enables better more bespoke and 

personalised feedback, which research 

demonstrates has a significant impact on 

pupil outcomes. 

1, 2 and 3 

Year 2 Boosters in 

Greater depth Maths 

and Writing in Spring 

2023 over 10 weeks. 

Research from the EEF shows that small 

group tuition can accelerate learning by 4 

months. 

4 and 5 

EYFS interventions in 

Maths, Number 

recognition, 

comprehension, 

Attention & Listening 

and Speech and 

Language 

Evidence from the EEF’s Early Years 

Toolkit outlines that early literacy and early 

numeracy approaches can advance 

learning by up to 4 and 6 months 

respectively. 

1 and 2 

 

Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Attendance: morning 
activities  

8.45am playground opening 

Morning activities planned to be 
launched to encourage children in to 
school on time every day 

SLT/ inclusion team on gate every day 
to welcome children and families  

7 

Attendance: rewards 
and celebration 

Dojo points for being on time 

Termly celebration for any one with 
98% attendance and above in assembly 

Weekly year group attendance cup 

7 

Behaviour: rewards 
and celebration 

‘STAR’ behaviours celebrated around 
the school to promote positive 
behaviours in line with school policy 

Pupil voice 

1-7 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/early-literacy-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/early-numeracy-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/early-numeracy-approaches
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Staff voice 

Behaviour records 

Positive behaviour rewards: certificates, 
Laycock Lottery, Dojo points, 
HeadTeachers Afternoon tea, etc. 

Behaviour: for 
learning, in class 

Small group interventions (pastoral, 
friendship, resolution, etc) timetabled 

Learning Mentor support 

Calm spaces 

Booster sessions to pre-teach/ revise 

Outreach services used to support 

Internal and external CPD and 
monitoring 

1-7 

Wellbeing: school 
counsellor 

Timetable for rotation of support 

Reports and summary feedback 

Liaison with parents, children and 
Inclusion team 

Liaison with DSL team 

Support offered for staff 

Internal CPD used for wellbeing 
strategies  

1-7 

Wellbeing: school 
therapy dog 

Pupil voice 

Pupil confidence  

Pupil engagement 

Use of dog to support children’s 
confidence in subjects/ areas of 
learning 

Celebration used via the dog for 
children 

1-7 

Wellbeing: Pastoral 
Manager supporting 
families and children 

Reports and summary feedback 

Liaison with parents, children and 
Inclusion team 

Liaison with DSL team 

Support offered for staff 

Internal CPD used for attendance, 
punctuality and behaviour 

1-7 

 

Total budgeted cost: £ [insert sum of 3 amounts stated above] 
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 

Schools are not required to publish their 2022 key stage 2 results as the DfE is not 

publishing this data. This is because statutory assessments returned for the first time 

since 2019, without adaptations, after disruption caused by the pandemic. This is a 

transitional arrangement for one year only, and the DfE plans to publish key stage 2 

school performance data for 2023. Moreover, COVID-19 had a significant impact on the 

education system and this disruption affected schools and pupils differently. Because of 

this, it is more difficult to interpret why the results are as they are, using the data alone.  

We have analysed the performance of our school’s disadvantaged pupils during the 

2021/22 academic year using the following: Key Stage 1 and 2 SATs results, teacher 

assessments and Year 1 phonics check results. 

To help us gauge the performance of our disadvantaged pupils we used the Perspective 

Lite software to compare our results to those for disadvantaged pupils at a national level 

(although this comparison is to be considered with caution given the caveat stated 

above). In Key Stage 1,  the percentage of our disadvantaged children who attained 

expected or more,  was higher than disadvantaged children  nationally in reading, writing, 

maths and combined. This was especially so for Maths.  

However, in  Key Stage 2 there was a significant gap between the progress of our 

disadvantaged children in relation to those nationally in all the core subjects. Similarly, 

in year 1 phonics, our disadvantaged children had a lower average point score than 

disadvantaged children nationally and a significantly lower percentage of them achieved 

the expected score. Our analysis suggests that the reason for this was primarily the 

ongoing impact of COVID-19 on staff and children attendance. 

In respect of our 2021-2022 absence data, the percentage of our disadvantaged children 

who were  persistently absent, was higher than that for disadvantaged children nationally 

and far exceeded the national figure for non-disadvantaged children.  

This strategy is a one year plan to address the challenges aforementioned. We are 

optimistic that the actions and interventions we have set out in the Activity in This 

Academic Year section above will help us to achieve the Intended Outcomes we have 

specified for 2023. 

Outline outcomes for disadvantaged pupils in the 2021 to 2022 academic year and 

explain how their performance has been assessed.  

Secondary schools should include 2022 key stage 4 performance data, and any other 

pupil evaluations carried out in the 2021 to 2022 academic year.  
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Primary schools do not need to publish their 2022 key stage 2 results as DfE is not 

publishing that data. Refer to any other pupil evaluations carried out during the 2021 to 

2022 academic year. For example, standardised teacher administered tests or 

diagnostic assessments such as rubrics or scales. 

We strongly discourage comparing your school’s 2022 performance data with data 

from previous years. The impact of COVID-19 makes it difficult to interpret why the 

results are as they are. In addition, for secondary schools, changes were made to 

GCSE and A level exams in 2022, including grading that reflected a midway point 

between grading in 2021 and 2019. 

You can compare your school’s disadvantaged pupils’ performance data to local and 

national averages, with caution.  

If last year marked the end of a previous pupil premium strategy plan, you should set 

out your assessment of how successfully the intended outcomes of that plan were met. 

Externally provided programmes 

Please include the names of any non-DfE programmes that you used your pupil premium 

(or recovery premium) to fund in the previous academic year.  

Programme Provider 

N/A  

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following 

information: How our service pupil premium allocation was spent last academic 

year 

 

The impact of that spending on service pupil premium eligible pupils 

 

 


